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1. Introduction 

Digital pedagogy refers to the integration of digital technologies into teaching 

and learning processes in ways that enhance engagement, accessibility, and 

knowledge construction. It goes beyond simply using tools; it involves 

rethinking teaching strategies to create interactive, student-centered learning 

environments supported by technology (Koehler & Mishra, 2009). In the context of history education, digital pedagogy 

enables the use of multimedia, virtual archives, and interactive platforms to make the past more vivid and relatable. It 

shifts the classroom from a lecture-based model to a dynamic space where learners actively construct historical 

understanding through exploration and collaboration (Selwyn, 2016). Teaching Indian history plays a critical role in 

shaping national identity, cultural awareness, and critical thinking. It helps students understand the diversity, 

complexity, and continuity of Indian society across centuries (Chakrabarty, 2000). Moreover, history education 

encourages analytical skills by exposing learners to multiple perspectives, sources, and interpretations. In a diverse 

country like India, history also promotes social cohesion by fostering awareness of shared heritage and pluralism (Guha, 

2007). However, traditional methods often rely heavily on rote learning, limiting students’ engagement and critical 

inquiry. The National Education Policy (NEP) 2020 emphasizes the integration of technology in education to improve 

quality, accessibility, and equity. It recognizes digital learning as a key driver for transforming pedagogy and making 

education more flexible and inclusive (Ministry of Education, 2020). Digital pedagogy aligns with NEP’s vision by 

enabling interactive, experiential learning and by providing access to diverse resources such as digital archives and 

online courses. The policy also highlights the importance of developing digital infrastructure and teacher competencies, 
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Abstract: Digital pedagogy offers new possibilities for teaching Indian 

History by making the subject more interactive, inclusive, and learner-

centred. Under the National Education Policy 2020, technology integration is 

encouraged to improve access, creativity, critical thinking, and 

multidisciplinary learning. In History classrooms, digital tools such as virtual 

museums, timelines, maps, documentaries, podcasts, online archives, and 

interactive presentations can help students connect historical events with 

places, people, sources, and contexts. These methods can reduce rote learning 

and encourage inquiry-based understanding of India’s political, social, 

cultural, and economic past. NEP 2020 also supports digital platforms, 

teacher training, and innovative assessment methods, which can strengthen 

History education. Effective implementation depends on equal access to 

devices and internet, proper teacher preparation, reliable digital content, and 

balanced use of technology. Therefore, digital pedagogy can enhance 

historical understanding when used thoughtfully with traditional teaching 

methods. 
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which directly support the adoption of digital pedagogy in subjects like history. The role of digital pedagogy in teaching 

Indian history within the framework of NEP 2020. It examines how technology can enhance historical understanding, 

improve student engagement, and address challenges in traditional teaching methods. The study also seeks to identify 

opportunities and implications for educators and policymakers in implementing digital strategies effectively. 

2. Concept of Digital Pedagogy 

2.1 Use of ICT in Teaching-Learning 

Information and Communication Technology (ICT) plays a central role in digital pedagogy by providing tools that 

facilitate communication, collaboration, and content delivery. In history education, ICT enables access to primary 

sources, digital libraries, and interactive tools that enrich learning experiences (Harris, Mishra, & Koehler, 2009). 

Teachers can use presentations, simulations, and online discussions to create more engaging lessons, while students 

benefit from personalized learning opportunities. 

2.2 Online Platforms, Digital Archives, Videos, Maps, Timelines 

Digital resources such as online platforms and archives have transformed the teaching of history. Platforms like 

SWAYAM and DIKSHA provide structured courses and materials aligned with national curricula (Ministry of 

Education, 2020). Digital archives allow students to access historical documents, photographs, and artifacts, promoting 

inquiry-based learning. Interactive maps and timelines help visualize historical events and spatial relationships, making 

complex narratives easier to understand (Wineburg, 2001). Videos and documentaries further enhance engagement by 

presenting historical content in a compelling and accessible format. 

2.3 Student-Centred and Interactive Learning 

Digital pedagogy supports a shift from teacher-centered instruction to student-centered learning. Students actively 

participate in discussions, projects, and collaborative activities, fostering critical thinking and creativity (Laurillard, 

2012). In history classrooms, this approach encourages learners to analyze sources, debate interpretations, and construct 

their own understanding of the past. Interactive tools such as quizzes, forums, and virtual simulations further enhance 

participation and motivation. 

2.4 Blended Learning Model 

Blended learning combines traditional classroom methods with digital tools, offering flexibility and improved learning 

outcomes. This model allows teachers to balance face-to-face interaction with online resources, catering to diverse 

learning styles (Garrison & Vaughan, 2008). In teaching Indian history, blended learning can include classroom 

discussions supported by online assignments, digital archives, and multimedia content. This approach not only enhances 

engagement but also ensures continuity of learning beyond the classroom. 

3. NEP 2020 and Technology-Based Education 

3.1 Emphasis on Digital Infrastructure 

NEP 2020 highlights the need for robust digital infrastructure to support technology-based education. It calls for the 

development of platforms, digital repositories, and connectivity to ensure seamless access to educational resources 

(Ministry of Education, 2020). This infrastructure is essential for implementing digital pedagogy effectively, particularly 

in history education where access to diverse sources is crucial. 

3.2 Online and Digital Education 

The policy promotes online education as a means to expand access and flexibility. Digital platforms enable students to 

learn at their own pace and access high-quality content from anywhere (Dhawan, 2020). For Indian history, online 

education provides opportunities to explore regional histories, global perspectives, and interdisciplinary connections 

through diverse digital resources. 

3.3 Teacher Training in ICT 

Teacher training is a key component of NEP 2020, emphasizing the need for educators to develop digital competencies. 

Effective use of ICT requires not only technical skills but also pedagogical understanding of how to integrate technology 

into teaching (Koehler & Mishra, 2009). Training programs can equip teachers with the knowledge and confidence to 

use digital tools effectively in history classrooms. 

3.4 Equitable Access to Technology 

NEP 2020 recognizes the importance of equitable access to technology to bridge the digital divide. Ensuring that all 

students have access to devices, internet connectivity, and digital resources is essential for inclusive education (Selwyn, 

2016). Addressing these challenges is particularly important in rural and underserved areas, where access to digital tools 

remains limited. 

3.5 Experiential and Multidisciplinary Learning 
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The policy encourages experiential and multidisciplinary learning, which aligns closely with digital pedagogy. 

Technology enables immersive experiences such as virtual tours, simulations, and project-based learning, enhancing 

students’ understanding of historical contexts (Laurillard, 2012). Integrating history with other disciplines, such as 

geography and sociology, further enriches learning and reflects the interconnected nature of knowledge. 

4. Need for Digital Pedagogy in Indian History 

The teaching of Indian history has long been dominated by rote memorization, where students are expected to recall 

dates, events, and names rather than engage with the deeper meanings behind them. This approach limits intellectual 

engagement and reduces history to static facts rather than a dynamic narrative shaped by interpretation and debate 

(NCERT, 2005; Mishra, 2020). As a result, learners often fail to develop a meaningful connection with the subject, 

viewing it as burdensome rather than insightful. 

4.1 History often taught through memorization 

Traditional pedagogy emphasizes textbook-driven instruction and examination-oriented learning. Students memorize 

chronological sequences without understanding causality, context, or historiography. This method restricts analytical 

thinking and discourages curiosity (Kumar, 2001; Batra, 2019). Digital pedagogy can disrupt this pattern by shifting 

focus from passive recall to active engagement. 

4.2 Need for critical thinking and interpretation 

History is inherently interpretative, involving multiple perspectives and contested narratives. Digital tools enable access 

to diverse sources, encouraging students to analyze, compare, and critique historical accounts (Wineburg, 2001; Singh 

& Nath, 2021). By engaging with primary documents, oral histories, and scholarly debates, learners develop critical 

thinking skills essential for understanding complex historical realities. 

4.3 Making historical events visually understandable 

Many historical events, such as battles, migrations, and cultural transformations, are difficult to grasp through text alone. 

Visual tools like digital maps, simulations, and multimedia presentations enhance comprehension by presenting 

information in more accessible formats (Mayer, 2009; Sharma, 2022). Visualization supports cognitive processing and 

helps students construct clearer mental models of historical processes. 

4.4 Connecting past with present 

A major challenge in history education is bridging the gap between past events and contemporary relevance. Digital 

pedagogy facilitates this connection by integrating current issues, interactive media, and real-time discussions (Selwyn, 

2016; Joshi, 2023). Students can relate historical developments to modern social, political, and economic contexts, 

making learning more meaningful and applicable. 

5. Digital Tools for Teaching Indian History 

The integration of digital tools has transformed the pedagogical landscape, offering innovative ways to teach and learn 

history. These tools not only enhance engagement but also promote deeper understanding through interactive and 

multimodal learning experiences (Redecker, 2017; Kumar & Gupta, 2022). 

5.1 Digital timelines 

Digital timelines allow students to visualize chronological sequences interactively. Unlike static textbook timelines, 

they enable the inclusion of images, videos, and hyperlinks, helping learners explore events in greater depth (Lee & 

Clarke, 2003). This fosters a better understanding of continuity and change over time. 

5.2 Historical maps and GIS 

Geographic Information Systems (GIS) and interactive maps provide spatial context to historical events. Students can 

analyze territorial changes, trade routes, and migration patterns, enhancing their spatial awareness and analytical skills 

(Bodenhamer et al., 2010; Pandey, 2021). Such tools make abstract historical data more concrete and interpretable. 

5.3 Virtual museum tours 

Virtual tours offer access to museums and heritage sites that may be geographically distant or inaccessible. These 

experiences allow students to explore artifacts, monuments, and exhibitions in immersive ways (Falk & Dierking, 2013; 

UNESCO, 2021). This democratizes access to cultural heritage and enriches learning. 

5.4 E-books and digital archives 

Digital archives and e-books provide access to a vast range of primary and secondary sources. Students can engage 

directly with historical documents, letters, and records, fostering independent research skills (Darnton, 2010; National 

Digital Library of India, 2022). This supports inquiry-based learning and academic rigor. 

5.5 Documentaries, podcasts, and animations 
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Multimedia content such as documentaries, podcasts, and animated videos presents history in engaging and narrative-

driven formats. These tools cater to diverse learning styles and make complex topics more accessible (Robin, 2008; 

Rao, 2020). Storytelling through digital media enhances retention and emotional connection. 

6. Opportunities under NEP 2020 

The National Education Policy (NEP) 2020 provides a comprehensive framework for integrating digital pedagogy into 

Indian education. It emphasizes innovation, inclusivity, and skill development, creating significant opportunities for 

transforming history education (Ministry of Education, 2020). 

6.1 Promotes interactive learning 

NEP 2020 advocates for experiential and interactive learning approaches. Digital tools align with this vision by enabling 

simulations, discussions, and collaborative projects that move beyond passive instruction (Ministry of Education, 2020; 

Jena, 2021). This fosters active participation and deeper engagement. 

6.2 Supports multilingual education 

The policy emphasizes the use of regional languages in education. Digital platforms can provide multilingual resources, 

making historical content accessible to a wider audience (Mohanty, 2020). This inclusivity enhances comprehension 

and cultural relevance. 

6.3 Encourages local and regional history 

NEP 2020 highlights the importance of local contexts in education. Digital tools allow the documentation and 

dissemination of regional histories, oral traditions, and community narratives (Chakrabarty, 2000; Banerjee, 2022). This 

diversifies historical perspectives and promotes cultural awareness. 

6.4 Helps develop 21st-century skills 

Digital pedagogy supports the development of critical thinking, digital literacy, collaboration, and problem-solving 

skills. These competencies are essential for navigating contemporary challenges (Trilling & Fadel, 2009; Voogt et al., 

2015). History education becomes a platform for holistic skill development. 

6.5 Promotes inclusive and flexible learning 

The policy encourages flexible learning pathways and inclusive education. Digital tools enable access for students with 

different needs, including those in remote areas or with disabilities (Selwyn, 2016; Mishra et al., 2020). This ensures 

equitable learning opportunities. 

7. Benefits for Students 

7.1 Better Understanding of Historical Concepts 

Digital pedagogy allows students to move beyond rote memorization toward conceptual clarity. Interactive timelines, 

virtual maps, and multimedia archives help learners visualize historical processes such as migration, empire-building, 

and cultural exchange. This multimodal engagement supports deeper cognitive processing and long-term retention of 

historical knowledge (Mishra & Koehler, 2006; NCERT, 2021). For example, digital reconstructions of ancient Indian 

cities or Mughal architecture provide spatial awareness that traditional textbooks cannot offer. As a result, students 

develop a more nuanced understanding of causation, continuity, and change in Indian history (Selwyn, 2016). 

7.2 Increased Interest and Participation 

Digital tools such as gamified quizzes, simulations, and virtual reality tours significantly increase student engagement. 

History, often perceived as static, becomes dynamic and relatable when presented through storytelling videos or 

interactive platforms (Prensky, 2001). Under NEP 2020, the emphasis on experiential learning aligns with these tools, 

making history classes more participatory and less lecture-driven (Ministry of Education, 2020). Students are more 

likely to actively contribute to discussions, collaborate in projects, and express curiosity when learning is interactive 

and visually stimulating (Redecker, 2017). 

7.3 Improved Analytical Ability 

Digital pedagogy encourages critical thinking by exposing students to multiple interpretations of historical events. 

Access to primary sources, archival documents, and scholarly debates helps learners analyze evidence rather than 

passively accept narratives (Wineburg, 2001). This aligns with NEP 2020’s focus on developing higher-order thinking 

skills. Students learn to question biases, compare sources, and construct arguments based on evidence, thereby 

strengthening their analytical and interpretive abilities (Voogt et al., 2013). 

7.4 Access to Diverse Sources 

One of the most significant benefits is access to a wide range of historical materials, including manuscripts, oral histories, 

documentaries, and global archives. Digital platforms break geographical barriers and democratize knowledge access 

(UNESCO, 2018). For Indian history, students can explore regional histories, marginalized voices, and alternative 

https://www.amitrakshar.co.in/journal
http://www.amitrakshar.co.in/


    https://www.amitrakshar.co.in/journal : www.amitrakshar.co.in 

Volume – 3 Issue – II Mar-Apr 2026 ISSN: 3049-0278 (Online) 

Amitrakshar International Journal 

of Interdisciplinary and Transdisciplinary Research (AIJITR) 

(A Social Science, Science and Indian Knowledge Systems Perspective) 

Open-Access, Peer-Reviewed, Refereed, Bi-Monthly, International E-Journal 
 

210 | P a g e  

  

Published by: Amitrakshar Publishers – Amitrakshar International Journal of Interdisciplinary and Transdisciplinary Research  (AIJITR) 

 https://www.amitrakshar.co.in/journal/                      : editor@amitrakshar.co.in                      DOI (Crossref) Prefix: 10.63431 

narratives often excluded from textbooks. This fosters inclusivity and a more comprehensive understanding of India’s 

diverse past (Chaudhuri, 2019). 

7.5 Self-Paced Learning 

Digital platforms support personalized learning, allowing students to learn at their own pace. Recorded lectures, e-

resources, and adaptive learning systems enable learners to revisit complex topics and progress according to their 

individual needs (Anderson, 2008). This flexibility is particularly beneficial in history education, where students may 

require more time to grasp chronological relationships and thematic connections. NEP 2020 strongly advocates such 

learner-centric approaches, promoting autonomy and self-directed learning (Ministry of Education, 2020). 

8. Role of Teachers 

8.1 Shift from Lecturer to Facilitator 

The role of teachers is evolving from knowledge transmitters to facilitators of learning. In digital pedagogy, teachers 

guide discussions, encourage inquiry, and support students in constructing their own understanding (Laurillard, 2012). 

This shift aligns with NEP 2020’s vision of student-centered education, where teachers act as mentors rather than 

authoritative figures. 

8.2 Designing Digital Learning Materials 

Teachers are now required to design engaging digital content such as presentations, videos, and interactive modules. 

Effective integration of technology requires pedagogical and technological knowledge, often conceptualized through 

the TPACK framework (Mishra & Koehler, 2006). For Indian history, this might include creating digital timelines, 

curated source collections, or virtual heritage tours to enhance learning experiences. 

8.3 Guiding Students in Source Analysis 

With increased access to digital sources, teachers play a crucial role in helping students evaluate authenticity and 

credibility. They must teach skills such as source criticism, contextual analysis, and historiographical understanding 

(Wineburg, 2001). This guidance is essential to prevent superficial or incorrect interpretations of historical data. 

8.4 Using Digital Assessment Methods 

Assessment practices are also evolving. Teachers can use online quizzes, discussion forums, project-based evaluations, 

and e-portfolios to assess student learning (Redecker, 2017). These methods allow for continuous and formative 

assessment rather than relying solely on traditional exams. Digital assessments also provide immediate feedback, 

helping students improve more effectively. 

8.5 Continuous Professional Development 

To effectively implement digital pedagogy, teachers must engage in ongoing professional development. Training 

programs, workshops, and online courses are essential to build digital competence (Selwyn, 2016). NEP 2020 

emphasizes teacher training as a key component for successful educational reform, highlighting the need for educators 

to stay updated with technological advancements (Ministry of Education, 2020). 

9. Challenges 

9.1 Digital Divide 

A major challenge is the digital divide between urban and rural areas, as well as among socio-economic groups. Limited 

access to devices and internet connectivity restricts the benefits of digital pedagogy (UNESCO, 2018). This inequality 

can widen educational gaps rather than reduce them, particularly in a diverse country like India. 

9.2 Lack of Teacher Training 

Many teachers lack the necessary skills to effectively integrate digital tools into their teaching. Without proper training, 

technology may be underutilized or misused (Voogt et al., 2013). This limits the potential impact of digital pedagogy 

and can lead to ineffective teaching practices. 

9.3 Limited Infrastructure in Rural Areas 

Infrastructure constraints such as unreliable electricity, poor internet connectivity, and lack of digital devices pose 

significant barriers (Chaudhuri, 2019). These challenges hinder the implementation of NEP 2020’s digital initiatives, 

particularly in remote regions. 

9.4 Risk of Misinformation 

The vast availability of online information increases the risk of misinformation and biased narratives. Students may 

encounter unreliable sources, leading to misconceptions about historical events (Wineburg, 2001). Teachers must 

actively guide students in verifying information and distinguishing credible sources. 

9.5 Overdependence on Technology 
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Excessive reliance on digital tools may reduce critical engagement and interpersonal interaction. Technology should 

complement, not replace, traditional teaching methods (Selwyn, 2016). A balanced approach is necessary to ensure that 

students develop both digital literacy and critical thinking skills. 

Conclusion 

Digital pedagogy can make Indian History more engaging by transforming the classroom from a lecture-based space 

into an interactive learning environment. History often appears difficult to students because it is associated with dates, 

events, rulers, and political developments. Digital tools can change this perception by presenting the past through maps, 

images, videos, timelines, virtual tours, digital archives, and storytelling platforms. These resources help students 

visualize historical events and understand their wider social, cultural, economic, and political contexts. As a result, 

learners can move beyond memorization and develop deeper interest in the subject. NEP 2020 provides strong scope 

for technology integration in education. It emphasizes digital learning, multidisciplinary approaches, skill development, 

creativity, and critical thinking. These aims are directly relevant to History teaching because the subject requires 

interpretation, comparison, evidence-based reasoning, and awareness of diverse perspectives. Through digital pedagogy, 

teachers can connect local, regional, national, and global histories more effectively. The success of digital pedagogy 

depends on access, training, and quality content. Many students and institutions still face problems related to internet 

connectivity, digital devices, language barriers, and lack of teacher preparation. Therefore, technology should not be 

introduced only as a fashionable addition; it must be supported by proper infrastructure, inclusive policies, and 

continuous professional development for teachers. A balanced use of digital tools can improve historical understanding 

and critical thinking. Traditional methods such as discussion, textbook reading, note-making, and source analysis remain 

important. Digital pedagogy should support these methods rather than replace them. When used carefully, it can help 

students question sources, compare interpretations, understand multiple viewpoints, and develop a more meaningful 

relationship with Indian History. 
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